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Objective: The present study aimed to compare the effectiveness of problem-

solving approach-based training and critical thinking training on reducing 

academic self-handicapping behaviors and academic procrastination in nursing 

students with test anxiety.  

Methods and Materials:  This research was a quasi-experimental study with a 

pretest-posttest design involving two intervention groups and one control group. 

The study population included nursing students with test anxiety in Birjand during 

the academic year 2022-2023. According to Cohen’s table, 36 students were 

selected through purposive sampling and randomly assigned to three groups. The 

measurement tools in this study included the Academic Procrastination 

Questionnaire (Savari, 2011) and the Academic Self-Handicapping Questionnaire 

(Schwinger & Stiensmeier-Pelster, 2011). The experimental groups underwent 8 

sessions of 80-minute training based on problem-solving and critical thinking, 

while the control group received no such training. After the training period, a post-

test was administered to all groups. The obtained data were analyzed using 

multivariate covariance analysis (MANCOVA) with SPSS statistical software.  

Findings:  The study results showed that problem-solving and critical thinking 

training significantly reduced academic self-handicapping behaviors and 

academic procrastination in nursing students with test anxiety. However, no 

significant difference was found between the two training approaches regarding 

their effect on reducing academic self-handicapping behaviors and academic 

procrastination. 

Conclusion:  This study demonstrated that both problem-solving approach-based 

training and critical thinking training significantly reduced academic self-

handicapping behaviors and academic procrastination in nursing students with test 
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1. Introduction 

est anxiety is defined as a feeling of discomfort or 

apprehension before, during, or after an exam due to 

worry or fear, and it affects individuals of all ages who are 

in the process of evaluating, assessing, and grading their 

abilities or achievements (Dadzie et al.). Moreover, students’ 

learning methods can also influence test anxiety, as research 

has shown that learning processes play a significant role in 

academic performance (Janiesch et al., 2021). In some 

sources, learning processes are also referred to as cognitive 

engagement in learning (Tannoubi et al., 2022), which is 

classified into two categories: surface and deep learning 

(Hoffmann et al., 2021). In surface learning, the student is 

only focused on completing their academic course, whereas 

in deep learning, the student strives to understand and 

comprehend the subject matter (Zhou et al., 2022). 

These learning processes can lead to both academic 

improvement and decline. If a student's learning process is 

deep, they will not only face fewer challenges with exams 

and assignments but also experience greater academic 

progress in the long term (García et al., 2014). It is evident 

that both academic self-handicapping behaviors, academic 

procrastination, and learning processes (deep and surface) 

are among the factors influencing academic performance, 

particularly for nursing students. Therefore, educational 

interventions can be employed to reduce anxiety symptoms 

in such students. 

Various factors can disrupt learning processes, including 

academic self-handicapping behaviors (Jia et al., 2021). For 

instance, students with test anxiety may exhibit academic 

self-handicapping behaviors (Barutçu Yıldırım & Demir, 

2020). Academic self-handicapping refers to any action or 

background situation that allows an individual to attribute 

their failure to external factors and their success to internal 

factors (Wusik & Axsom, 2016). Self-handicapping is the 

process of creating obstacles to achieving successful 

performance, designed to protect individuals' sense of 

competence (Berglas & Jones, 1978). This phenomenon, 

where self-handicapping correlates positively with test 

anxiety, has been uncovered in a qualitative study, with a 

higher likelihood that individuals with high self-

handicapping tendencies are more likely to seek excuses for 

postponement, withdrawal, or failure (Martin et al., 2003). 

In other words, individuals with high self-handicapping 

experience more pressure before exams but do not work hard 

enough, resulting in lower final grades than others (Molaei 

Moghbeli et al., 2022). 

As mentioned earlier, individuals with high self-

handicapping may procrastinate, deliberately skip 

educational content, strategically withdraw efforts, or avoid 

practicing prior skills, leading to a decline in their academic 

performance (Martin, 2007; Putwain, 2019). As a major 

barrier to realizing personal potential and achievements, 

self-handicapping has numerous negative correlations with 

physical and mental health as well as academic life (Barutçu 

Yıldırım & Demir, 2020). During the COVID-19 pandemic, 

the use of academic self-handicapping strategies was one of 

the key factors influencing the physical and mental health 

growth of nursing and medical students, potentially leading 

to negative outcomes, such as poor learning status and lack 

of effort (Jia et al., 2021). On the other hand, self-

handicapping strategies can help individuals manage 

problems and obstacles more effectively and find 

appropriate solutions. This can prevent stress and frustration, 

which may lead to academic procrastination (Muliani et al., 

2020). 

Procrastination is a complex phenomenon involving 

behavioral, emotional, and cognitive elements. It is 

commonly defined as the postponement of responsibilities 

(tasks or assignments) and decision-making, which not only 

affects task completion but also impacts individuals’ self-

efficacy levels (Brando-Garrido et al., 2020). Academic 

procrastination is prevalent among medical and nursing 

students, with approximately 13.8% to 49.9% of medical and 

nursing students reporting procrastination in completing 

learning tasks (Madhan et al., 2012). Studies have shown 

that academic procrastination not only leads to reduced 

academic progress and negatively impacts students' learning 

attitudes but also contributes to negative emotions such as 

depression and anxiety (Martinčeková & Enright, 2020). 

Additionally, academic procrastination can exhaust students 

anxiety. The effects of the interventions were maintained during follow-up, 

highlighting the long-term benefits of these methods. Given the critical role these 

skills play in improving academic performance and reducing negative behaviors, 

integrating problem-solving and critical thinking training into educational and 

clinical programs is recommended to enhance student outcomes and well-being. 

Keywords: problem-solving, critical thinking, academic self-handicapping, academic 

procrastination, nursing students, test anxiety. 
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and prevent them from acquiring further nursing knowledge 

and skills, which is detrimental to the training of nurses and 

the improvement of nursing education quality worldwide 

(Alipour et al., 2024; Almurumudhe et al., 2024; Evriani, 

2024; Shaw et al., 2016). According to previous research, 

students with more surface-level learning strategies tend to 

procrastinate in completing academic tasks and 

responsibilities (Zacks & Hen, 2018). 

It is clear that academic self-handicapping behaviors, 

academic procrastination, and learning processes (deep and 

surface) are factors that significantly affect the academic 

performance of students, particularly nursing students. 

Therefore, educational interventions can reduce anxiety 

symptoms in them. One intervention that has been effective 

in reducing test anxiety symptoms is problem-solving 

training (Izadifard & Sepasi Ashtiani, 2010). Molaei 

Moghbeli et al. (2022) focused on the effectiveness of 

problem-solving skills training on academic self-

handicapping in students (Molaei Moghbeli et al., 2022). 

In problem-solving training, individuals learn how to 

break down a problem into smaller steps, find a response for 

each step, and eventually reach a final solution to the 

problem (Song et al., 2022; Zyoud et al., 2022). Problem-

solving ability is an important skill for life in the current era, 

and today, whether in general, technical, or everyday life 

activities, problem-solving ability is essential (Babazadeh et 

al., 2021). Acquiring problem-solving skills plays a crucial 

role in mental and physical health, especially when 

individuals face adverse events and negative life stresses. All 

cognitive-behavioral actions are considered forms of 

problem-solving, teaching individuals how to think when 

confronting problems rather than what to think (Zamani et 

al., 2017). 

Creative and critical thinking foster motivation and 

interest among nurses, which are the foundations of the 

learning process. When a nurse is well-versed in creative and 

critical thinking, they can effectively identify behaviors that 

nurture these two types of thinking and use them to achieve 

the goal of learning. It is important to note that "cognitive 

scientists believe that curiosity and certain intellectual 

talents are innate human characteristics" (Alt et al., 2023; 

Jiménez-Gómez et al., 2019; Li et al., 2019; Song et al., 

2022). Given this, there is currently an increasing demand 

for the nursing profession to combat diseases and epidemics 

globally. Therefore, it is essential to cultivate more 

passionate and professional nursing students. As such, it is 

necessary for researchers to examine the risk factors and 

mechanisms associated with test anxiety among nursing 

students and implement interventions to reduce it. Hence, 

based on what has been discussed, the present study poses 

the following research question: Is there a difference in the 

effectiveness of problem-solving approach-based training 

and critical thinking training in reducing academic self-

handicapping behaviors, academic procrastination, and 

learning processes (deep and surface) among nursing 

students with test anxiety? 

2. Methods and Materials 

2.1. Study Design and Participants 

The research method was applied in terms of its objective 

and classified as quantitative in terms of data collection. It 

was a quasi-experimental study with a pre-test, post-test 

design including a control group. The statistical population 

comprised all nursing students with test anxiety in Birjand 

during the academic year 2022-2023. From among the 

students who were willing to participate in the study, the 

Test Anxiety Questionnaire was administered, and 45 

eligible nursing students with higher test anxiety scores were 

selected using purposive sampling based on the inclusion 

criteria. These 45 students were randomly assigned to three 

groups of 15 participants. It should be noted that Cohen's 

table was used to determine the sample size, with a 

confidence level of 95%, an effect size of 0.70, and a 

statistical power of 0.91, determining 15 participants per 

group. 

The inclusion criteria included informed consent to 

participate in the study, being a medical student, studying 

nursing in the School of Nursing, no consultation with a 

psychiatrist in the past four months, no psychological issues, 

attending all educational sessions, not simultaneously 

participating in other educational sessions during the study, 

and scoring above 50 on the Test Anxiety Questionnaire. 

The exclusion criteria included incomplete responses to the 

questionnaires in the post-test and follow-up stages. 

After coordinating with the authorities at Azad 

University, an announcement was made for registration of 

interested participants in the research project. After the 

specified time, 45 students with test anxiety scores above 50 

were selected through purposive sampling and randomly 

assigned to three groups (15 students in the problem-solving 

approach training group, 15 in the critical thinking training 

group, and 15 in the control group). Then, under similar 

conditions, the Academic Self-Handicapping Behavior 

Questionnaire, Academic Procrastination Questionnaire, 

and Learning Processes (deep and surface) were 

https://portal.issn.org/resource/ISSN/3041-8518
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administered as a pre-test to all three groups. After this 

phase, the first experimental group received ethical approval 

and was subjected to educational interventions, while the 

control group received no interventions from the educational 

approaches in this study and continued their regular daily 

activities, remaining on a waiting list. Upon completion of 

the training sessions, a post-test was administered to all three 

groups under the same conditions. During this stage, all three 

groups answered the post-test questions under similar 

circumstances. After collecting the pre-test and post-test 

data, the gathered information was analyzed using 

appropriate statistical tests. 

2.2. Measures 

2.2.1. Test Anxiety 

This inventory consists of 25 questions developed by 

Abolghasemi et al. (1996). It is scored on a four-point Likert 

scale, where "never" is scored 0, "rarely" is scored 1, 

"sometimes" is scored 2, and "often" is scored 3. The 

minimum score in this test is 0, and the maximum is 75. The 

higher the score, the greater the test anxiety. The creators of 

the questionnaire assessed its reliability using Cronbach's 

alpha method, and the Cronbach’s alpha for the entire 

sample was reported as 0.94, 0.95 for females, and 0.95 for 

males. The test-retest reliability for the entire sample was 

reported with a correlation coefficient of 0.77, 0.88 for 

females, and 0.67 for males, all significant at the 0.01 level. 

The creators also assessed concurrent validity with the 

Coopersmith Self-Esteem Scale, yielding correlation 

coefficients of -0.57 for the entire sample, -0.68 for females, 

and -0.43 for males, significant at the 0.01 level. In Iran, 

Cronbach's alpha has been used to assess the reliability of 

the inventory in other studies, with an estimated coefficient 

of 0.92, and the correlation of each item with the total score 

ranged from 0.45 to 0.72, indicating internal consistency 

(Ghaffari & Arfa Baluchi, 2011). Other studies reported 

Cronbach's alpha coefficients of 0.91 (Javadi et al., 2016) 

and 0.93 (Gharibnavaz et al., 2017). In another study, split-

half reliability coefficients were 0.89 for the entire sample, 

0.90 for females, and 0.88 for males (Moradizadeh et al., 

2016). A study on students reported a Cronbach's alpha of 

0.96 (Esmalian et al., 2021). The Cronbach's alpha in this 

study was 0.78. 

2.2.2. Academic Self-Handicapping 

This unidimensional scale consists of 7 questions 

developed by Schwinger and Stiensmeier-Pelster (2011). 

The scale is scored on a Likert scale where "strongly 

disagree" is scored 1, "disagree" is scored 2, "neutral" is 

scored 3, "agree" is scored 4, and "strongly agree" is scored 

5. A higher score indicates a greater tendency for self-

handicapping. The creators reported a Cronbach's alpha of 

0.80 for the scale (Schwinger & Stiensmeier-Pelster, 2011). 

In Iran, the validity and reliability were assessed using factor 

analysis, and the Root Mean Square Error of Approximation 

(RMSEA) was 0.01. Cronbach's alpha for reliability was 

calculated as 0.66 (Sabzi et al., 2021). In another study, 

Cronbach's alpha was 0.79, and confirmatory factor analysis 

was used to determine validity, with an RMSEA of 0.06 

reported (Mousavi et al., 2020). The Cronbach's alpha in this 

study was 0.81. 

2.2.3. Academic Procrastination 

This questionnaire consists of 12 questions developed by 

Savari (2011). It measures three components of 

procrastination: intentional procrastination (items 1, 2, 3, 4, 

5), procrastination due to physical/mental fatigue (items 6, 

7, 8, 9), and procrastination due to poor planning (items 10, 

11, 12) (Khosravi et al., 2022). The questionnaire is scored 

on a 5-point Likert scale, where "never" is scored 0, "rarely" 

is scored 1, "sometimes" is scored 2, "often" is scored 3, and 

"always" is scored 4 (Hatefnia et al., 2019). The creator 

reported Cronbach’s alpha coefficients of 0.77 for 

intentional procrastination, 0.60 for procrastination due to 

fatigue, 0.70 for procrastination due to poor planning, and 

0.85 for the entire questionnaire (Savari, 2011). In another 

study, a Cronbach’s alpha of 0.85 was reported (Mirarab 

Razi & Jafari, 2015). Another study reported a Cronbach's 

alpha of 0.83, indicating the reliability of the questionnaire 

(Zarei & Khoshouei, 2016). In this study, the Cronbach's 

alpha was 0.77. 

2.3. Interventions 

2.3.1. Problem-Solving Skills Training 

This package was based on adaptations from D'Zurilla 

and Goldfried (1971) and Mohammadkhani (2004). The 

problem-solving skills training program was conducted over 

eight 80-minute sessions, held once or twice per week by the 

instructor (Babazadeh et al., 2021; Ghavipanah et al., 2014; 

Izadifard & Sepasi Ashtiani, 2010; Khorami & Zaboli, 2018; 

https://portal.issn.org/resource/ISSN/3041-8518
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Molaei Moghbeli et al., 2022; Song et al., 2022; Zamani et 

al., 2017). 

Session 1: Introduction and Preparing for Problem-

Solving Training 

In this session, students were introduced to the 

foundational concepts of problem-solving. They were 

informed that rigidly relying on one solution for various 

challenges often leads to feelings of helplessness when the 

solution fails. They were encouraged to explore different 

solutions instead of giving up. The session highlighted the 

importance of adopting a flexible approach and emphasized 

that problem-solving is an active process, not passive 

avoidance. Students were introduced to the five essential 

steps of problem-solving, which would be covered in 

subsequent sessions. 

Session 2: Adopting a Problem-Solving Mindset 

This session focused on fostering the belief, "I can solve 

problems." Students learned that when faced with significant 

issues, they often experience anxiety, which clouds their 

judgment. The session emphasized the importance of staying 

calm and maintaining positive inner dialogue when tackling 

problems. Students were taught to identify negative self-talk, 

which might hinder problem-solving, and replace it with 

positive affirmations like, "I can handle this." They were also 

asked to reflect on their strengths and repeat to themselves 

that they are capable of resolving challenges. 

Session 3: Defining the Problem 

In this session, students learned the importance of clearly 

defining the problem as the second step of problem-solving. 

They were guided to answer four key questions: What is the 

problem? When did it start? Where did it occur? Who is 

involved? The students were taught to break large problems 

into smaller steps and focus on solving one part at a time. 

They were then given a worksheet to define a recent problem 

clearly, which was collected for feedback and guidance. 

Session 4: Generating a List of Possible Solutions 

Building on the previous sessions, students were 

introduced to the third step of problem-solving: 

brainstorming possible solutions. The emphasis was on 

generating as many solutions as possible. They were taught 

that the more potential solutions they can identify, the more 

likely they are to find an effective one. The importance of 

brainstorming without judging solutions was stressed. 

Worksheets for brainstorming different solutions were 

provided for practical exercises. 

Session 5: Brainstorming Techniques 

In this session, students were taught the "brainstorming" 

technique as a method for generating multiple solutions. The 

session encouraged free-flowing ideas without immediate 

evaluation of their quality or feasibility. Students were 

reminded to ask trusted peers or mentors for additional ideas. 

To aid this process, students were instructed to write down 

all solutions and later assess their advantages and 

disadvantages, with guidance provided by the instructor. 

Session 6: Selecting the Best Solution 

This session focused on evaluating the potential solutions 

generated in the previous sessions. Students were taught how 

to compare solutions by predicting the outcomes of each 

using a "cost-benefit" analysis. They were instructed to 

assess the short-term and long-term consequences, as well as 

the alignment of each solution with personal and family 

values. The students learned the "if...then..." technique to 

anticipate the possible results of each option before making 

a final decision. 

Session 7: Implementing the Chosen Solution 

In this session, students learned how to implement their 

chosen solution. They were taught to carefully plan their 

actions by considering what needs to be done, where, when, 

and by whom. Practical considerations, such as gathering 

necessary materials, were discussed. Students were 

reminded of the importance of logical decision-making and 

to avoid impulsive or emotional decisions. They also 

received guidance on addressing potential social pressures 

and challenges. 

Session 8: Evaluation and Conclusion 

The final session was dedicated to evaluating the 

effectiveness of the implemented solutions. Students were 

taught to assess whether the solution was successful in 

resolving the problem and, if not, to revisit the problem-

solving steps to identify areas for improvement. They 

reflected on their problem-solving experiences and were 

encouraged to share their thoughts. A post-test was 

administered, and students were invited to express their 

feelings about the problem-solving training. 

2.3.2. Critical Thinking Training 

This package was adapted from the research of Elder and 

Paul (2010). The critical thinking training program was 

conducted over eight 80-minute sessions, held once or twice 

per week by the instructor (Barzegar et al., 2022; Elder & 

Paul, 2010; Jafari Panji et al., 2018; Jiménez-Gómez et al., 

2019; Li et al., 2019; Nikpey et al., 2017; Song et al., 2022). 

Session 1: Elements of Thought (Reasoning: Purpose, 

Hypotheses, and Effort) 

https://portal.issn.org/resource/ISSN/3041-8518
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This session introduced the first elements of critical 

thinking: identifying purpose, formulating hypotheses, and 

putting in effort. Students were taught that reasoning begins 

with a clear goal, such as solving a problem or achieving a 

specific outcome. They learned to create hypotheses based 

on limited information and test these hypotheses through 

research and analysis. 

Session 2: Elements of Thought (Perspective, Data, and 

Concepts) 

In this session, students explored how perspectives, data, 

and concepts shape reasoning. They were encouraged to 

consider different viewpoints, such as thinking from a 

consumer’s perspective instead of a producer's. The 

importance of gathering relevant data and supporting 

evidence was discussed, along with integrating key concepts 

and theories related to the problem or issue. 

Session 3: Elements of Thought (Conclusions and 

Implications) 

This session focused on drawing conclusions based on 

evidence and reasoning. Students learned how to derive 

potential solutions and interpretations from their analysis. 

Additionally, the implications of their reasoning, including 

practical applications and consequences, were explored. 

Session 4: Intellectual Standards (Clarity and Accuracy) 

Students were introduced to the intellectual standards of 

clarity and accuracy. They learned to ask questions like, 

"Can you clarify that?" or "How can we verify this 

information?" The session emphasized the importance of 

ensuring that reasoning is both clear and accurate, using 

examples and validations to support conclusions. 

Session 5: Intellectual Standards (Precision and 

Relevance) 

This session focused on precision and relevance. Students 

were encouraged to ask for more details and specificity in 

their reasoning and to assess how their solutions or 

conclusions relate to the problem at hand. They learned to 

ensure that their reasoning directly contributes to solving the 

issue. 

Session 6: Intellectual Standards (Depth and Breadth) 

In this session, students explored the complexity of 

problems by examining their depth and breadth. They were 

taught to consider underlying causes and the multifaceted 

nature of issues. Additionally, students were encouraged to 

approach problems from different perspectives, considering 

alternative viewpoints and methods. 

Session 7: Intellectual Traits (Intellectual Humility and 

Courage) 

This session introduced the intellectual traits of humility 

and courage. Students were taught the importance of 

recognizing the limits of their knowledge and the potential 

for bias. Intellectual courage was discussed as the ability to 

present and evaluate ideas fairly, even when they challenge 

personal beliefs or assumptions. 

Session 8: Intellectual Traits (Intellectual Empathy and 

Integrity) 

In the final session, students learned about intellectual 

empathy and integrity. They practiced putting themselves in 

others' shoes to understand their reasoning and perspectives. 

The concept of intellectual integrity was emphasized, 

focusing on consistency in applying reasoning standards and 

avoiding contradictions. 

2.4. Data analysis 

In this study, descriptive statistics such as means and 

standard deviations were used, along with inferential 

statistics, including mixed analysis of variance (ANOVA 

with repeated measures). Before performing the mixed 

ANOVA, assumptions were tested, including the Shapiro-

Wilk test for normality, the Levene’s test for homogeneity 

of variances, and M-Box test for checking covariance matrix 

homogeneity, as well as testing for multicollinearity. To 

compare the problem-solving approach-based training and 

critical thinking training and to compare pre-test and post-

test phases, Bonferroni post-hoc tests and SPSS version 24 

were used. 

3. Findings and Results 

The majority of participants, 26 individuals (65%), were 

female. In terms of age distribution, 35.5% were between 18 

and 19 years old, 40% were between 20 and 21 years old, 

and 24.5% were between 22 and 23 years old. Based on the 

collected data and its analysis through statistical software, 

the main central indicators of the research variables are 

presented in Table 1. 
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Table 1 

Descriptive Statistics of Research Variables 

Variable Stage Pre-test M(SD) Post-test M(SD) Follow-up M(SD) 

Academic self-handicapping Problem-solving approach 29.86 (0.86) 17.60 (0.77) 17.46 (0.76)  

Critical thinking training 30.26 (0.65) 18.26 (0.51) 18.16 (0.43)  

Control 31.30 (0.72) 29.50 (0.68) 29.40 (0.66) 

Academic procrastination Problem-solving approach 50.86 (1.04) 24.60 (0.72) 24.26 (0.78)  

Critical thinking training 50.46 (1.12) 25.20 (0.84) 24.86 (0.92)  

Control 53.06 (0.96) 51.00 (0.93) 51.20 (0.86) 

 

The results in Table 1 indicate that in the post-test phase, 

the mean scores for academic self-handicapping behaviors 

and academic procrastination in the two experimental groups 

decreased significantly compared to the pre-test phase. 

In this section of the research, the assumption of 

normality of the data was first tested using the Shapiro-Wilk 

test to determine the use of parametric or non-parametric 

tests. Based on the research hypotheses, the relationships 

between the variables were examined. According to the 

measurement level of the variables, appropriate statistical 

tests were selected to address the research hypotheses. 

The results of the Kolmogorov-Smirnov test and the 

significance levels for the research variables (p>0.05) 

suggest that the distribution of variables is likely normal. To 

examine the impact of the problem-solving approach-based 

training and critical thinking training on reducing academic 

self-handicapping behaviors in nursing students with test 

anxiety, analysis of covariance (ANCOVA) was used. The 

Levene’s test results indicated homogeneity of variances. 

Table 2 

ANCOVA Results 

Variable Source of Variation Stage Sum of Squares df Mean Square F Sig 

Academic self-handicapping Group Post-test 46.74 2 23.33 16.43 0.02   

Follow-up 0.895 2 0.447 0.32 0.027 

Academic procrastination Group Post-test 89.38 2 44.69 4.013 0.026   

Follow-up 25.15 2 12.58 14.38 0.025 

 

As shown in Table 2, based on the F values and their 

significance levels in the post-test and follow-up phases, 

there is a significant difference between the research groups. 

To further explore the nature and extent of the differences 

between the research groups, post-hoc pairwise comparisons 

using Bonferroni tests were conducted, as presented in Table 

3. 

Table 3 

Bonferroni Test Results 

Variable Dependent Variable Group (I) Group (J) Standard Error Sig 

Academic self-handicapping Post-test Problem-solving Critical thinking 0.94 1   

Problem-solving Control 0.94 0.000   

Critical thinking Control 0.94 0.000  

Follow-up Problem-solving Critical thinking 0.90 1   

Problem-solving Control 0.90 0.000   

Critical thinking Control 0.90 0.000 

Academic procrastination Post-test Problem-solving Critical thinking 1.18 1   

Problem-solving Control 1.18 0.000   

Critical thinking Control 1.18 0.000  

Follow-up Problem-solving Critical thinking 1.22 1   

Problem-solving Control 1.22 0.000   

Critical thinking Control 1.22 0.000 
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The Bonferroni test results for the comparison of means 

in Table 3 show that the mean academic self-handicapping 

behaviors in both the problem-solving approach-based 

training group and the critical thinking training group were 

significantly lower than in the control group. However, there 

was no significant difference between the problem-solving 

approach and critical thinking training groups. This indicates 

that both interventions effectively reduced negative 

academic self-handicapping behaviors compared to the 

control group, but there was no significant difference 

between the two experimental groups. 

Similarly, the Bonferroni test results for academic 

procrastination show that both the problem-solving 

approach-based training group and the critical thinking 

training group had significantly lower mean scores 

compared to the control group. However, no significant 

difference was found between the two experimental groups, 

indicating that both approaches effectively reduced 

academic procrastination, but no significant difference was 

observed between them. 

4. Discussion and Conclusion 

The results of repeated measures ANOVA showed that 

problem-solving approach-based training and critical 

thinking training had a significant effect on reducing 

academic self-handicapping behaviors in nursing students 

with test anxiety, and the effect of the intervention was 

maintained in the follow-up stage. No previous research has 

compared the effectiveness of the two training methods, 

problem-solving and critical thinking, in reducing academic 

self-handicapping behaviors in nursing students with test 

anxiety. The results are aligned with Molaei-Moghbeli et al. 

(2022), who showed that the effect size of problem-solving 

skills training with a storytelling approach on academic self-

handicapping in students was 45.7% and significant (Molaei 

Moghbeli et al., 2022). 

Given that the use of academic self-handicapping 

strategies is one of the main obstacles to student progress, 

and that students who frequently employ these strategies 

tend to have weaker academic performance and, in the long 

run, experience issues such as lack of confidence in their 

abilities, fear of expressing enthusiasm, low hope for 

repeating past successes, lower self-esteem, belief in the 

immutability of ability, poorer mental health, negative 

mood, more symptomatic behaviors, dissatisfaction with 

life, and exaggeration of illness and pain, it must be 

acknowledged that self-handicapping has negative and 

destructive consequences. Since self-handicapping is an 

avoidance behavior that leads to a decrease in academic 

performance and can have lasting effects on a person's 

personality and adaptation, many studies have focused on 

identifying the factors and processes associated with self-

handicapping and its consequences. Multiple studies have 

shown that problem-solving skills training can positively 

impact individuals' motivation and, by reducing self-

handicapping, can enhance their professional success. 

Studies have also indicated that nurses who participated in 

problem-solving training, in addition to gaining deeper 

learning, acquired skills such as interpersonal 

communication, critical thinking, decision-making, 

reasoning, the use of multiple information sources, 

teamwork, cooperation, respect for group members, 

curiosity, and patience, which significantly affect their 

future job performance (Molaei Moghbeli et al., 2022). 

Therefore, given that problem-solving skills training 

helps improve the quality of students' learning and promotes 

their independence in solving everyday life issues, it also 

reduces their self-handicapping behaviors. 

In explaining the hypothesis, it can be said that self-

handicapping is associated with psychological symptoms 

such as stress and anxiety. Lack of self-confidence, low hope 

for repeating past successes, low self-esteem, belief in the 

immutability of abilities, poor mental health, negative mood, 

dissatisfaction with life, and exaggeration of illness and pain 

are among the potential consequences of self-handicapping. 

On the other hand, problem-solving skills training as a 

therapeutic method teaches individuals to use a conscious, 

logical, and goal-oriented process to effectively cope with a 

wide range of psychological stressors by applying their 

cognitive skills to deal with various shared and challenging 

situations. Based on the above discussion, it can be 

concluded that problem-solving skills training can positively 

impact students' negative moods. Additionally, it can be 

stated that for self-handicapping individuals, effort is like a 

double-edged sword: while effort can lead to success, failure 

after effort may negatively affect their self-worth, as they 

may attribute failure to a lack of ability. 

Critical thinking refers to the ability to analyze and 

logically evaluate information and issues, and it can 

facilitate academic performance improvement. On the other 

hand, academic self-handicapping behavior includes 

negative beliefs and self-defeating thoughts about one's 

abilities and talents, which can lead to decreased motivation 

and self-confidence. Critical thinking helps individuals 

make the best decisions regarding academic matters, 
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evaluate information accurately, and find effective solutions 

to academic problems. Conversely, self-handicapping 

behavior can lead to negative thoughts and a fear of failure, 

which may prevent individuals from completing tasks. 

Therefore, critical thinking helps individuals distance 

themselves from self-handicapping behaviors, building 

confidence and motivation to improve academic 

performance. Enhancing critical thinking, along with 

developing motivation and confidence, can help individuals 

achieve academic success (Bahrami, 2019). In explaining 

this finding, it can be said that critical thinking allows 

students to analyze academic situations logically, identify 

their strengths and weaknesses, and develop effective 

strategies for solving problems, thereby reducing 

challenging academic behaviors. 

The results of repeated measures ANOVA also showed 

that problem-solving approach-based training and critical 

thinking training significantly reduced academic 

procrastination in nursing students with test anxiety, and the 

effect of the intervention was maintained during follow-up. 

No research has compared the effectiveness of problem-

solving and critical thinking training on reducing academic 

procrastination in nursing students with test anxiety. In this 

regard, Khorami and Zabli (2018), who found that problem-

solving orientation and confidence in problem-solving 

indirectly affected academic procrastination through 

academic self-efficacy (Khorami & Zaboli, 2018).  

Problem-solving skills are essential life skills that enable 

students to solve problems systematically. The main benefit 

of learning problem-solving is that it helps individuals seek 

multiple solutions, evaluate them, and select the best one. 

Individuals face various personal, daily, academic, and 

social issues, and problem-solving skills allow them to 

address these challenges without procrastinating. 

In explaining this finding, it can be said that students with 

active and confident minds face problems and challenges 

head-on. Those with good problem-solving skills are more 

resilient to severe stress, conflict, and frustration, and they 

solve problems more effectively, using their thinking 

abilities. These individuals rarely feel ineffective or 

hopeless, which leads to less procrastination. Critical 

education focuses on reasoning, critique, and change as 

valuable educational goals and aims to uncover real social 

conditions, requiring critical thinking. Studies have shown 

that critical thinking training is effective in reducing 

students' procrastination. 

In explaining this result, it can be stated that critical 

thinking, as a positive thought process, plays a crucial role 

in students' lives. Critical thinking, defined as the ability to 

analyze, infer, and solve problems, fosters motivation for 

learning and creativity. Acquiring this skill can reduce 

academic procrastination and delays in completing academic 

tasks. Through critical thinking, students can overcome 

procrastination behaviors and take positive steps in their 

academic performance and pursuit of academic goals. 

5. Limitations & Suggestions 

This study was conducted on nursing students with 

anxiety in Birjand, and generalizing its results to other 

populations should be done with caution. Another limitation 

is that the research variable was measured through self-

reported questionnaires, which may have introduced 

response bias. Some respondents might have provided 

incomplete answers due to fatigue or a lack of focus caused 

by their anxiety-related issues, potentially affecting the 

accuracy of the results. Since the effectiveness of problem-

solving and critical thinking training on improving academic 

self-handicapping behaviors in anxious nurses has been 

demonstrated, it is recommended that clinical centers 

incorporate problem-solving and critical thinking training 

alongside pharmacological and clinical treatments to 

improve the recovery and morale of anxious nurses. 

Furthermore, given that the effectiveness of problem-solving 

and critical thinking training on reducing academic 

procrastination in anxious nurses has been established, it is 

suggested that clinical centers employ these training 

methods alongside medical treatments to help these nurses. 

Additionally, problem-solving and critical thinking training 

has proven effective in improving study processes in anxious 

nurses, so clinical centers are encouraged to integrate these 

methods for better treatment outcomes. It is also 

recommended that similar studies be conducted in other 

cities. Given the importance and necessity of problem-

solving and critical thinking training, it is suggested that 

future research explores these methods with other variables, 

such as emotional regulation and mindfulness. Moreover, it 

is recommended to collect data through interviews with 

psychology professors, patient counselors, and center 

administrators to mitigate personal biases in questionnaire 

responses. 

Acknowledgments 

We would like to express our appreciation and gratitude 

to all those who cooperated in carrying out this study. 

https://portal.issn.org/resource/ISSN/3041-8518


 Ganjifard et al.                                                                                     Journal of Assessment and Research in Applied Counselling 7:3 (2025) 1-12 

 

 10 
E-ISSN: 3041-8518 
 

Declaration of Interest 

The authors of this article declared no conflict of interest. 

Ethical Considerations 

The study protocol adhered to the principles outlined in 

the Helsinki Declaration, which provides guidelines for 

ethical research involving human participants. 

Transparency of Data 

In accordance with the principles of transparency and 

open research, we declare that all data and materials used in 

this study are available upon request. 

Funding 

This research was carried out independently with 

personal funding and without the financial support of any 

governmental or private institution or organization. 

Authors’ Contributions 

All authors equally contributed in this article. 

 

References 

Alipour, F., Farid, A., & Mosleh, S. Q. (2024). The model of 

academic procrastination based on academic self-

handicapping and perfectionism with the mediating role of 

students' sense of competence. Research in cognitive and 

behavioral sciences, 13(2), 1-20. 

https://cbs.ui.ac.ir/article_27778_en.html?lang=fa  

Almurumudhe, L. K. A., Mahdad, A., Abdulkadhim Johni, A., & 

Yousefi, Z. (2024). The Mediating Role of Self-Esteem in the 

Relationship between Psychological Capital, Academic 

Engagement, and Academic Procrastination with Academic 

Performance among Students in Al-Diwaniyah, Iraq 

[Research Article]. Iranian Journal of Educational Sociology, 

7(3), 1-9. https://doi.org/10.61838/kman.ijes.7.3.1  

Alt, D., Kapshuk, Y., & Dekel, H. (2023). Promoting perceived 

creativity and innovative behavior: Benefits of future 

problem-solving programs for higher education students. 

Thinking Skills and Creativity, 47. 

https://doi.org/10.1016/j.tsc.2022.101201  

Babazadeh, Z., Mojaver, S., & Fathi, K. (2021). The impact of 

problem-solving training on self-concept, self-esteem, and 

self-regulation in students with learning disabilities. Learning 

Disabilities Scientific Journal, 11(1), 5-19. 

https://jld.uma.ac.ir/article_1391_e2e1018d6995913b08b6c3

896f5ae765.pdf  

Barutçu Yıldırım, F., & Demir, A. (2020). Self-handicapping 

among university students: The role of procrastination, test 

anxiety, self-esteem, and self-compassion. Psychological 

Reports, 123(3), 825-843. 

https://doi.org/10.1177/0033294118825099  

Barzegar, Z., Kiani, Q., & Shahnawaz, A. (2022). Determining the 

relationships between critical thinking and deep learning with 

intrinsic interest in students. Journal of Disability Studies, 

1(1), 1-10. 

https://jdisabilstud.org/browse.php?a_id=2308&slc_lang=en

&sid=1&printcase=1&hbnr=1&hmb=1  

Berglas, S., & Jones, E. E. (1978). Drug choice as a self-

handicapping strategy in response to no-no-contingent 

success. Journal of personality and social psychology, 36(4), 

405-417. https://psycnet.apa.org/record/1979-05889-001  

Brando-Garrido, C., Montes-Hidalgo, J., Limonero, J. T., Gómez-

Romero, M. J., & Tomás-Sábado, J. (2020). Relationship of 

academic procrastination with perceived competence, coping, 

self-esteem and self-efficacy in nursing students. Enfermería 

Clínica (English Edition), 30(6), 398-403. 

https://doi.org/10.1016/j.enfcli.2019.07.012  

Dadzie, J., Annan-Brew, R., Akai-Tetteh, V. A., & Ahenkora, A. 

T. Psychometric Characteristics of Test Anxiety Analysis 

Tools. International Journal of Research and Innovation in 

Social Science, 5(1), 1-8. 

https://www.researchgate.net/publication/367254087_IJRISS

_Volume_VI_Issue_XII  

Elder, L., & Paul, R. (2010). The thinker's guide to analytic 

thinking. Foundation for Critical Thinking Press. 

https://www.amazon.com/Thinkers-Guide-Analytic-

Thinking-Apart/dp/0944583199  

Esmalian, S., Nouri Qasemabadi, R., & Hasani, J. (2021). The 

mediating role of maladaptive cognitive emotion regulation 

strategies in the relationship between metacognitive beliefs 

and test anxiety. Quarterly Journal of Applied Psychology, 

16(4), 111-132. 

https://doi.org/10.52547/apsy.2022.225586.1251  

Evriani, T. (2024). How Does the Effectiveness of Cognitive 

Behavior Therapy in Reducing Academic Anxiety Influence 

the Academic Procrastination of Undergraduate Students? 

Buana Pendidikan Jurnal Fakultas Keguruan Dan Ilmu 

Pendidikan, 20(1), 22-28. 

https://doi.org/10.36456/bp.vol20.no1.a8698  

García, F. C., García, Á., Berbén, A. B. G., Pichardo, M. C., & 

Justicia, F. (2014). Revised Learning Process Questionnaire-

Two Factor Version--Modified (R-LPQ-2F) [Database 

record]. APA PsycTests. https://doi.org/10.1037/t61646-000  

Ghaffari, A., & Arfa Baluchi, F. (2011). The relationship of 

achievement motivation and academic self-concept with test 

anxiety in postgraduate students at Ferdowsi University of 

Mashhad. Journal of Clinical Psychology and Counseling 

Research, 1(2), 121-136. 

https://tpccp.um.ac.ir/article_29675.html?lang=en  

Gharibnavaz, S., Nouri Qasemabadi, R., & Moqaddasin, M. (2017). 

The relationship between metacognitive beliefs and test 

anxiety: The mediating role of cognitive emotion regulation 

strategies. Cognitive Psychology Quarterly, 5(4), 1-15. 

https://jcp.khu.ac.ir/article-1-2843-en.html  

Ghavipanah, S., Ebrahimi, H., Barzanji Atri, S., Pakpour, V., & 

Tarverdi Zadeh, P. (2014). The effectiveness of problem-

solving skills training on depression in nursing and midwifery 

students. Hayat Scientific-Research Journal, 20(2), 38-46. 

https://hayat.tums.ac.ir/browse.php?a_id=799&slc_lang=en

&sid=1&printcase=1&hbnr=1&hmb=1  

Hoffmann, A. F., Merino-Soto, C., Huaire-Inacio, E. J., & 

Fernández-Liporace, M. (2021). The Revised Two Factor 

Study Process Questionnaire-Short Version: A Psychometric 

Analysis in College Students. European journal of education 

and psychology, 14(2), 1-22. 

https://psycnet.apa.org/record/2023-31461-001  

Izadifard, R., & Sepasi Ashtiani, M. (2010). The effectiveness of 

cognitive-behavioral therapy with problem-solving training in 

https://portal.issn.org/resource/ISSN/3041-8518
https://cbs.ui.ac.ir/article_27778_en.html?lang=fa
https://doi.org/10.61838/kman.ijes.7.3.1
https://doi.org/10.1016/j.tsc.2022.101201
https://jld.uma.ac.ir/article_1391_e2e1018d6995913b08b6c3896f5ae765.pdf
https://jld.uma.ac.ir/article_1391_e2e1018d6995913b08b6c3896f5ae765.pdf
https://doi.org/10.1177/0033294118825099
https://jdisabilstud.org/browse.php?a_id=2308&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1
https://jdisabilstud.org/browse.php?a_id=2308&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1
https://psycnet.apa.org/record/1979-05889-001
https://doi.org/10.1016/j.enfcli.2019.07.012
https://www.researchgate.net/publication/367254087_IJRISS_Volume_VI_Issue_XII
https://www.researchgate.net/publication/367254087_IJRISS_Volume_VI_Issue_XII
https://www.amazon.com/Thinkers-Guide-Analytic-Thinking-Apart/dp/0944583199
https://www.amazon.com/Thinkers-Guide-Analytic-Thinking-Apart/dp/0944583199
https://doi.org/10.52547/apsy.2022.225586.1251
https://doi.org/10.36456/bp.vol20.no1.a8698
https://doi.org/10.1037/t61646-000
https://tpccp.um.ac.ir/article_29675.html?lang=en
https://jcp.khu.ac.ir/article-1-2843-en.html
https://hayat.tums.ac.ir/browse.php?a_id=799&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1
https://hayat.tums.ac.ir/browse.php?a_id=799&slc_lang=en&sid=1&printcase=1&hbnr=1&hmb=1
https://psycnet.apa.org/record/2023-31461-001


 Ganjifard et al.                                                                                     Journal of Assessment and Research in Applied Counselling 7:3 (2025) 1-12 

 

 11 
E-ISSN: 3041-8518 
 

reducing test anxiety symptoms. Behavioral Sciences Journal, 

4(1), 23-27. https://www.behavsci.ir/article_67663.html  

Jafari Panji, Z., Rahmanian, M., & Zare, H. (2018). The 

effectiveness of critical thinking training based on the Paul-

Elder model on cognitive distortions and self-efficacy in 

adolescents. Cognitive Psychology Quarterly, 6(2), 61-70. 

https://jcp.khu.ac.ir/browse.php?a_id=2974&sid=1&slc_lang

=en  

Janiesch, C., Zschech, P., & Heinrich, K. (2021). Machine learning 

and deep learning. Electronic Markets, 31(3), 685-695. 

https://doi.org/10.1007/s12525-021-00475-2  

Javadi, V., Khamsan, A., & Rastgoo Moghadam, M. (2016). The 

mediating role of self-regulation in the relationship between 

thinking styles and test anxiety in students of Birjand 

University. Cognitive Psychology Quarterly, 4(4), 11-22. 

https://jcp.khu.ac.ir/browse.php?a_id=2527&sid=1&slc_lang

=en  

Jia, J., Wang, L. L., Xu, J. B., Lin, X. H., Zhang, B., & Jiang, Q. 

(2021). Self-handicapping in chinese medical students during 

the covid-19 pandemic: the role of academic anxiety, 

procrastination and hardiness. Frontiers in psychology, 12, 

741821. https://doi.org/10.3389/fpsyg.2021.741821  

Jiménez-Gómez, M. A., Cárdenas-Becerril, L., Velásquez-Oyola, 

M. B., Carrillo-Pineda, M., & Barón-Díaz, L. Y. (2019). 

Reflective and critical thinking in nursing curriculum. Revista 

latino-americana de enfermagem, 1(2), 1-10. 

https://doi.org/10.1590/1518-8345.2861.3173  

Khorami, F., & Zaboli, M. (2018). The relationship between 

problem-solving styles and academic procrastination in high 

school students: The mediating role of academic self-efficacy. 

Cognitive Strategies in Learning Journal, 6(10), 17-38. 

https://asj.basu.ac.ir/article_2350.html?lang=en  

Khosravi, F., Zamani, B. B., & Zarei Zavarki, I. (2022). The 

relationship between mobile phone usage and dimensions of 

academic procrastination according to students' fields of 

study. Bimonthly Journal of Educational Strategies in 

Medical Sciences, 15(3), 242-251. 

https://edcbmj.ir/browse.php?a_code=A-10-2313-

1&sid=1&slc_lang=en  

Li, S., Ye, X., & Chen, W. (2019). Practice and effectiveness of 

"nursing case-based learning" course on nursing student's 

critical thinking ability: A comparative study. Nurse 

Education in Practice, 36, 91-96. 

https://doi.org/10.1016/j.nepr.2019.03.007  

Madhan, B., Kumar, C. S., Naik, E. S., Panda, S., Gayathri, H., & 

Barik, A. K. (2012). Trait procrastination among dental 

students in India and its influence on academic performance. 

Journal of Dental Education, 76(10), 1393-1398. 

https://doi.org/10.1002/j.0022-0337.2012.76.10.tb05397.x  

Martin, A. J. (2007). Examining a multidimensional model of 

student motivation and engagement using a construct 

validation approach. British Journal of Educational 

Psychology, 77(2), 413-440. 

https://doi.org/10.1348/000709906X118036  

Martin, A. J., Marsh, H. W., Williamson, A., & Debus, R. L. 

(2003). Self-handicapping, defensive pessimism, and goal 

orientation: A qualitative study of university students. Journal 

of Educational Psychology, 95(3), 617. 

https://www.researchgate.net/publication/228611433_Self-

Handicapping_Defensive_Pessimism_and_Goal_Orientation

_A_Qualitative_Study_of_University_Students  

Martinčeková, L., & Enright, R. D. (2020). The effects of self-

forgiveness and shame-proneness on procrastination: 

exploring the mediating role of affect. Current Psychology, 

39(2), 428-437. https://doi.org/10.1007/s12144-018-9926-3  

Mirarab Razi, R., & Jafari, A. (2015). Predicting academic 

procrastination based on communication skills and identity 

styles in students. Cognitive Learning Strategies Biannual, 

3(4), 55-69. https://asj.basu.ac.ir/article_1264.html?lang=en  

Molaei Moghbeli, A., Kazemi, Y., & Davarpanah, A. (2022). The 

effectiveness of problem-solving skills training with a 

storytelling approach on academic self-handicapping in 

students. Journal of Educational Psychology Studies, 1(1), 1-

10. 

https://jeps.usb.ac.ir/article_7311_d39bb57d622a7d56c1453

b841c1af560.pdf  

Moradizadeh, Y., Nouri Qasemabadi, R., & Hasani, J. (2016). The 

role of metacognitive beliefs and thought control strategies in 

symptoms of test anxiety in students. Cognitive Psychology 

Scientific-Research Quarterly, 4(4), 21-30. 

https://jcp.khu.ac.ir/article-1-2484-en.html  

Mousavi, A., Dertaj, F., & Abolmaleki Hosseini, K. (2020). The 

causal model of the relationships between cognitive emotion 

regulation, socioeconomic status, and academic motivation: 

The mediating role of self-handicapping. Psychological 

Sciences Research Quarterly, 19(92), 999-1010. 

https://psychologicalscience.ir/browse.php?a_id=567&sid=1

&slc_lang=en  

Muliani, R., Imam, H., & Dendiawan, E. (2020). Relationship 

between stress level and academic procrastination among new 

nursing students. The Malaysian Journal of Nursing (MJN), 

11(3), 63-67. https://doi.org/10.31674/mjn.2020.v11i03.010  

Nikpey, I., Farahbakhsh, K., & Yusef Vand, L. (2017). The impact 

of self-regulated learning strategies training on students' 

critical thinking. School Psychology Scientific-Research 

Quarterly, 6(3), 116-135. 

https://jsp.uma.ac.ir/article_588.html?lang=en  

Putwain, D. W. (2019). An examination of the self-referent 

executive processing model of test anxiety: control, emotional 

regulation, self-handicapping, and examination performance. 

European Journal of Psychology of Education, 34(2), 341-

358. https://doi.org/10.1007/s10212-018-0383-z  

Sabzi, N., Hosseinchari, M., Jokar, B., & Khorami, F. (2021). The 

relationship between core self-evaluation and academic self-

handicapping with the mediation of academic emotions: 

Structural modeling. Journal of Modern Psychological 

Research, 16(62), 192-208. 

https://psychologyj.tabrizu.ac.ir/?_action=article&au=69654

&_au=%D9%81%D8%B1%D9%87%D8%A7%D8%AF++

%D8%AE%D8%B1%D9%85%D8%A7%D8%A6%DB%8C

&lang=en  

Savari, K. (2011). Development and validation of an academic 

procrastination test. Educational Measurement Quarterly, 

5(2), 97-111. https://jem.atu.ac.ir/article_2660.html?lang=en  

Schwinger, M., & Stiensmeier-Pelster, J. (2011). Prevention of 

self-handicapping - The protective function of mastery goals. 

Learning and Individual Differences, 21(6), 699-709. 

https://doi.org/10.1016/j.lindif.2011.09.004  

Shaw, M., Burrus, S., & Ferguson, K. (2016). Factors that influence 

student attrition in online courses. Online Journal of Distance 

Learning Administration, 19(3), 211-231. 

https://ojdla.com/archive/fall193/shaw_burrus_ferguson193.

pdf  

Song, Y., Lee, Y., & Lee, J. (2022). Mediating effects of self-

directed learning on the relationship between critical thinking 

and problem-solving in student nurses attending online 

classes: A cross-sectional descriptive study. Nurse Education 

Today, 109, 105227. 

https://doi.org/10.1016/j.nedt.2021.105227  

Tannoubi, A., Guelmami, N., Bonsaksen, T., Chalghaf, N., Azaiez, 

F., & Bragazzi, N. L. (2022). Development and Preliminary 

https://portal.issn.org/resource/ISSN/3041-8518
https://www.behavsci.ir/article_67663.html
https://jcp.khu.ac.ir/browse.php?a_id=2974&sid=1&slc_lang=en
https://jcp.khu.ac.ir/browse.php?a_id=2974&sid=1&slc_lang=en
https://doi.org/10.1007/s12525-021-00475-2
https://jcp.khu.ac.ir/browse.php?a_id=2527&sid=1&slc_lang=en
https://jcp.khu.ac.ir/browse.php?a_id=2527&sid=1&slc_lang=en
https://doi.org/10.3389/fpsyg.2021.741821
https://doi.org/10.1590/1518-8345.2861.3173
https://asj.basu.ac.ir/article_2350.html?lang=en
https://edcbmj.ir/browse.php?a_code=A-10-2313-1&sid=1&slc_lang=en
https://edcbmj.ir/browse.php?a_code=A-10-2313-1&sid=1&slc_lang=en
https://doi.org/10.1016/j.nepr.2019.03.007
https://doi.org/10.1002/j.0022-0337.2012.76.10.tb05397.x
https://doi.org/10.1348/000709906X118036
https://www.researchgate.net/publication/228611433_Self-Handicapping_Defensive_Pessimism_and_Goal_Orientation_A_Qualitative_Study_of_University_Students
https://www.researchgate.net/publication/228611433_Self-Handicapping_Defensive_Pessimism_and_Goal_Orientation_A_Qualitative_Study_of_University_Students
https://www.researchgate.net/publication/228611433_Self-Handicapping_Defensive_Pessimism_and_Goal_Orientation_A_Qualitative_Study_of_University_Students
https://doi.org/10.1007/s12144-018-9926-3
https://asj.basu.ac.ir/article_1264.html?lang=en
https://jeps.usb.ac.ir/article_7311_d39bb57d622a7d56c1453b841c1af560.pdf
https://jeps.usb.ac.ir/article_7311_d39bb57d622a7d56c1453b841c1af560.pdf
https://jcp.khu.ac.ir/article-1-2484-en.html
https://psychologicalscience.ir/browse.php?a_id=567&sid=1&slc_lang=en
https://psychologicalscience.ir/browse.php?a_id=567&sid=1&slc_lang=en
https://doi.org/10.31674/mjn.2020.v11i03.010
https://jsp.uma.ac.ir/article_588.html?lang=en
https://doi.org/10.1007/s10212-018-0383-z
https://psychologyj.tabrizu.ac.ir/?_action=article&au=69654&_au=%D9%81%D8%B1%D9%87%D8%A7%D8%AF++%D8%AE%D8%B1%D9%85%D8%A7%D8%A6%DB%8C&lang=en
https://psychologyj.tabrizu.ac.ir/?_action=article&au=69654&_au=%D9%81%D8%B1%D9%87%D8%A7%D8%AF++%D8%AE%D8%B1%D9%85%D8%A7%D8%A6%DB%8C&lang=en
https://psychologyj.tabrizu.ac.ir/?_action=article&au=69654&_au=%D9%81%D8%B1%D9%87%D8%A7%D8%AF++%D8%AE%D8%B1%D9%85%D8%A7%D8%A6%DB%8C&lang=en
https://psychologyj.tabrizu.ac.ir/?_action=article&au=69654&_au=%D9%81%D8%B1%D9%87%D8%A7%D8%AF++%D8%AE%D8%B1%D9%85%D8%A7%D8%A6%DB%8C&lang=en
https://jem.atu.ac.ir/article_2660.html?lang=en
https://doi.org/10.1016/j.lindif.2011.09.004
https://ojdla.com/archive/fall193/shaw_burrus_ferguson193.pdf
https://ojdla.com/archive/fall193/shaw_burrus_ferguson193.pdf
https://doi.org/10.1016/j.nedt.2021.105227


 Ganjifard et al.                                                                                     Journal of Assessment and Research in Applied Counselling 7:3 (2025) 1-12 

 

 12 
E-ISSN: 3041-8518 
 

Validation of the Physical Education-Study Process 

Questionnaire: Insights for Physical Education University 

Students. Frontiers in Public Health, 10(2), 1-10. 

https://doi.org/10.3389/fpubh.2022.856167  

Wusik, M. F., & Axsom, D. (2016). Socially positive behaviors as 

self-handicapping. Journal of Social and Clinical Psychology, 

35(6), 494-509. https://doi.org/10.1521/jscp.2016.35.6.494  

Zacks, S., & Hen, M. (2018). Academic interventions for academic 

procrastination: A review of the literature. Journal of 

Prevention & Intervention in the Community, 46(2), 117-130. 

https://doi.org/10.1080/10852352.2016.1198154  

Zamani, N., Barahmand, A., & Farhadi, M. (2017). The 

effectiveness of problem-solving training on reducing anxiety 

in nursing students. Nursing Education Journal, 6(3), 56-61. 

https://doi.org/10.21859/jne-06038  

Zarei, L., & Khoshouei, M. S. (2016). The relationship between 

academic procrastination and metacognitive beliefs, emotion 

regulation, and tolerance of ambiguity in students. Research 

and Planning in Higher Education Quarterly, 22(3), 113-130. 

https://journal.irphe.ac.ir/article_702906.html?lang=en  

Zhou, X. X., Wang, X. Y., Liu, E. H., Zhang, L., Zhang, H. X., 

Zhang, X. S., & Kuai, Z. X. (2022). An Unsupervised Deep 

Learning Approach for Dynamic-Exponential Intravoxel 

Incoherent Motion MRI Modeling and Parameter Estimation 

in the Liver. Journal of Magnetic Resonance Imaging, 1(2), 1-

10. https://doi.org/10.1002/jmri.28074  

Zyoud, A. H., Hamdan, K. M., Alkouri, O. A., Al-Sutari, M. M., 

Al-Tarifi, M., Albqoor, M. A., & Shaheen, A. (2022). 

Problem-Solving and Communication Skills of 

Undergraduate Nursing Students. The Open Nursing Journal, 

16(1). 

https://opennursingjournal.com/VOLUME/16/ELOCATOR/

e187443462208020/FULLTEXT/  

 

https://portal.issn.org/resource/ISSN/3041-8518
https://doi.org/10.3389/fpubh.2022.856167
https://doi.org/10.1521/jscp.2016.35.6.494
https://doi.org/10.1080/10852352.2016.1198154
https://doi.org/10.21859/jne-06038
https://journal.irphe.ac.ir/article_702906.html?lang=en
https://doi.org/10.1002/jmri.28074
https://opennursingjournal.com/VOLUME/16/ELOCATOR/e187443462208020/FULLTEXT/
https://opennursingjournal.com/VOLUME/16/ELOCATOR/e187443462208020/FULLTEXT/

